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KEY CONCEPTS

® o o o o o o o o o o o o o o

These key concepts are identified fo
help in your instructional planning.
Student understanding of these
concepts and themes is developed
through activities, viewing the video,
and discussions.

Heroic—doing brave things for other
people at some risk to oneself.

Francine: “What you did was very
heroic, Audrey.”

Fair—ijust, equitable; free of
favoritism or bias.

Ms. Bachevsky: “Karen and |
started a club that was fair. We
let all sorfs of kids in it.”

Peer pressure—influence from friends
or others in your group to do what
they do, whether you agree with
them or not. The phrase does not
appear directly in the dialogue,
but it is the basis of Arthur’s
exclusion of Francine from his

club.

Arthur: “Audbey, if | let Francine
in my club, those sixth graders
will think that I'm not cool.”

Inclusion—to include different people
and cultures. This term, one of
the four basic principles of
“Different and the Same,” does
not appear directly in the
dialogue, but is conveyed in
children’s terms.

Arthur: “Francine, umm, | wanted
to ask you fo be in my club.”
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Teacher Preparation

The
Club

Theme: Standing Up Against Prejudice Directed

at Someone Else

Program Summary

CLUB

Arthur is forming a club that is to include Cat-a-lion, Audrey, and others but
will exclude Francine because of peer pressure from older students who think
“kids like her aren’t cool.” Audrey wants to be in the club but is distressed that
Francine is being excluded. When Francine hears she isn’t being allowed in
the club, she announces that she probably wouldn’t want to be in a “mean”

club anyway.

As Audrey ponders her own mixed feelings about the club, Ms. Bachevsky, the
English teacher, enters and asks Audrey to help with the bulletin boatd on the
class “Heroes” project. After Audrey explains her concerns about Francine
being left out, Ms. Bachevsky describes a similar event in her childhood, a time
when she was rejected by a club because her family’s food, holidays, and accent
were considered “weird.” Her good friend, Karen Wells, left the club, and—
with Ms. Bachevsky—started a “fait” club which welcomed “all sorts of
different kids.” Ms. Bachevsky notices that Audrey is feeling lonely even
though she is in Arthur’s club.

Audrey visits the treehouse for the first meeting of Arthur’s club and an-
nounces that she doesn’t want to be in a club that isn’t “fair.” She reminds
them that although Francine is “different in some ways,” she is “still a kid, just
like us” Arthur is reminded of his own feelings when he was left out of the

baseball team because of how he looked.

When Arthur later acknowledges that he was wrong and invites Francine to
join, he tells her what Audrey did on her behalf. Francine, truly touched, calls
Audrey’s intervention “heroic” and decides Audrey will be the subject of her

“hero” project.



Preparing to Present the Video SO0

To prepare yourself for discussing
with students the sensitive topics of
this video, reflect on the following
questions and, when possible, discuss
them with your colleagues. This may
+  How overt were the policies of the organization? Were they help clarify your own feelings, help

witten, unwtitten, formal, or informal? you understand others” perspectives,
and thus better prepare you to help
students fully understand the issues
presented.

Have you ever felt the impact of an organization’s exclusionary practices,
either through acceptance or rejection? (Think about your expetiences with

sororities, fraternities, lodges, and social clubs.)

*  Are you aware of anyone who challenged the organization’s

practices?

Can you recall an experience from your childhood in which you were not
included in a group for reasons that you considered unfait? (This could be
simply an informal social group as well as an organization.)

*  How did you feel then?

*  Did anyone come to your rescue? What did yox do about it?

*  What impact did that childhood expetience have on your adult life?

Who are your heroes from history or public life?

*  Are there people in your personal life who are heroes to you?
*  Have you modeled any of your heroes’ behaviors?

*  Some people have stood up against wrongs at great personal risk.
Have you ever wondered where they got their strength and whether

you could do the same?

Children often experience rejection from their peers through clubs or play
groups. How do you help children deal with the mean or unfair treatment

they experience?

*  Would any of the lessons you teach your students also help the adults

in your world?

OTE: “The Club” may prompt students to talk about s. Consider how
y promp gang
you would handle such a discussion, including the use of community

resources, if available and appropriate.)

If you have not already previewed the video, do so now.
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To introduce students fo the key
concepts of this video, choose the
activities that will work best for your
class, modifying them if needed.
Activities may be interchanged
within the series and between the
Introductory and Extension Activities
sections.

Brief biographical sketches and
pictures of heroes from history or
public life

Chart or chalkboard

Large pieces of craft paper or
newsprint

Crayons or markers

Masking tape (to display murals)
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Pre-Viewing Activities

Introductory Activifies

Hero Project

In “The Club,” the puppets ate working on a Hero Project: “Heroes—Doing
Brave Things for Other People.” Introduce the concept of “hero” and conduct
a similar project in your classroom. Use the school library and other resources
to introduce the students to heroes from many racial, ethnic, and cultural
groups. Have the students develop reports on a favorite hero using a variety of

media (oral reports, written papers, drawings, collages, etc.). As one form of

reporting, have students role play the behaviors of their heroes.

Left Out

Have students make a list (on a chart or the chalkboard) of the situations in
m which they feel left out. Keep the list for future discussions. Ask them what
M ) changes might make them feel included. Are there times when some people
yrv-’“‘ have to be left out? (For young children, driving a car or going to work might
be examples.) Can some “exclusive” situations be changed to be more
“inclusive” (One example could be eliminating same sex sports teams.) Ask

the students what they could do to prevent someone from feeling left out.

“Together” Art

o | Talk with students about the kinds of activities we do with other people. Then
.b \ have students work in groups to create murals of children engaged in activities
Q % that they do with others. Display each group’s mural and talk about the positive
6’ aspects of working and playing together.

cCLUB



ntoductory Questions LR

Before students view the video, you

may want to ask some of these or

club was it? similar questions to activate prior
knowledge and predict events.
“What to look for in the video”
can help students focus their viewing.

Have you ever heard about a “club” for kids? What kind of a

In the video, Arthur is starting a club and he invites some—but
not all—of his friends to join. What can happen when some

friends are in a club and some are left out?

What to look for in the video: ®
Notice which children Arthur asks to be in the club and which one
he doesn’t ask. Listen to the reasons he gives for making these
choices and notice how Audrey (who is invited to join) and l : /

)
Francine (who is left out) feel about the club. ) {
l >

Show the Video

1t is recommended that the students’ first viewing be

uninterrupted, S
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These are suggested questions fo
initiate discussion affer viewing the
video. Other productive questions
may arise in the course of the
discussion. ;

Here are places o stop the fape for
discussion during viewing. (We
recommend that, for most students,
the first viewing be uninterrupted.)
The questions can help students
probe concepts in greater depth.
The time is given in minutes and
seconds from the start of the
program.

Pause Tape:
Arthur says:
“Audrey, if | let
Francine in my

club, those sixth graders will think
that I'm not cool.”
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Post-Viewing Discussion

Follow-up Questions

Why did Francine call Arthur’s club a “mean” club?

*  What was Arthur’s reason for not wanting Francine in the club?
e Is it fair for some friends to have a club that leaves other friends out?
e What would a fair club be like?

Auderey said to Arthur, “Maybe we shouldn’t have this club.” Why was
Audrey having confusing feelings about being in Arthur’s club?

*  Have you ever had to make a hard choice or decision as Audrey did?

How was Arthur’s club like the club Ms. Bachevsky’s friend Karen Wells

belonged to when they were young?
* Do you agtree with Audrey that both clubs had “stupid reasons” for
leaving kids out?
*  How were Karen and Audrey alike in what they did?
*  How did Arthur’s club change? Why did Arthur change his mind

about including Francine?

*  Would you want to be in any of the clubs? Why or why not?
What did Francine mean when she said Audrey was “heroic”?

* Do you think Audrey was brave? Why? What risks did she take?
*  Was Arthur brave, too, when he changed his mind at the end?

*  Could you give an example of somebody like you who might be

considered 2 hero?

Inferactive Viewing Questions

Why do you think Arthur is concerned about what the sixth graders think?

*  What does Arthur mean by “not cool”?

*  Have you ever done something that you didn’t want to do just because

“everybody else” was doing it?

*  Have you ever refused to do something that your friends wanted you to
do because you thought it was “wrong”? How did you feel? What
happened?

cLuUB



Francine says:
“Well, | think it’s
mean for friends fo

Do you think Francine really doesn’t want to be in the club?

* Do you agtree with Francine that Arthur’s club is a mean club? have a club that other friends can’t

*  How would you feel if you were Francine? join. So probably | wouldn’t want fo
How did Audrey try to make Francine feel better? Do you think she felt be in it anyway. | don't ke mean

better? clubs.”

Audrey says: 7 wish

What is making Audrey feel such loneliness? someone else would
*  Have you ever felt all alone when you had to do something that was make my decision for
hard to do? me. And | wish someone else would

Why does Audrey wish someone else would make the decision and someone sfck up for Francine. But no one else

else would stick up for Francine? 5. Ms. BGCheVSky responds: I

sounds like you feel loneliness even
*  Why does Ms. Bachevsky tell Audrey that she has to make the

decision herself about what to do? though you'te in that l.

What did Ms. Bachevsky’s friend Karen do for her?

*  Why did Audrey have to think about what she would do? Why didn’t
she just do what Karen did?

Audrey says: “/
would hate it. So |
guess | can’t be in

Why does Audrey say that she won’t be in the club?

N « i) D P
What would she “hate™ about it this club. Even if I really want to.”

*  Have you ever tried to understand someone else’s feelings by Arthur, remembering when he was

- ) . . 5
thinking how you would feel in their placer excluded from the baseball feam,

What is Arthur remembeting about being left off the baseball team? How did says: “/ do remember being left out.
he feel then? That time they said | couldn’t play

What did Audrey mean when she said Francine might be different in some basabol bocauss of how | lookss.

ways but she was “still a kid”?

Was it easy or difficult for Audrey to do what she did?

*  How do you think Audrey felt after she stood up for Francine?
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These activities extend student

understanding of the concepts of the
video. You may modify them for use
with your students or use activities

from other sections of this guide.

Writing and drawing materials

Writing and drawing materials

(Sample certificates to show students

the format of certificates.)

Paper and pencils
Crayons or markers

Puppet drawings (optional)
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Post-Viewing Activities

Extension Activifies

Hero Project: “Heroes in Our Lives”

W/

,\\6‘°
22

Ask the students to think about teal people in their lives who are heroes
because they have done something brave for someone else—just as Audrey did
for Francine. Has anyone stood up for them when they wete being treated
unfairly? Or have they been someone else’s hero? Help students realize that
“heroic” behavior is not always headline news but can be an act of cating or
support for another person in need. Have the students talk about, write about,

draw, or report in some other format the story of this personal hero.

Hero Award

Have the students create a form of recognition for their personal heroes—
those adults or children who have helped others in some way. As an individual
or class project, present the awards (a thank-you letter, an award certificate, a
badge, etc.) to the heroes in a classroom award ceremony. Students may wish

to design their own certificates or awards.

A Hero Story

Have the children make up their own stoties about heroes. You may want to
introduce the assignment by discussing briefly the qualities of a hero (takes
risks, shows courage, puts the safety (ot needs) of othet people above his/her
own). Are “superheroes” really heroes? What about sports figures? Students
may write or tell their stories; some may want to illustrate them or produce a
comic strip. The Reproducibles at the end of this guide could be used to

create a story involving the puppets.

Class Club

)
<V

CLUB

Help the children organize “fair” clubs for students that include everyone who
wants to join. Have the students select a name and purpose for the club. (The
club could promote the class philosophy written for this and other videos or
extend a content area—math, art, science, etc.) To develop leadership skills,

rotate the rolls of chairperson, secretary, etc.



Ongoing Adivifies

Different and the Same People Journals

Have students add Ms. Bachevsky to their journals and any additional informa-

tion they have learned about the other characters, particularly Audrey. They

might also write about the importance of standing up for a friend who is not

being treated faitly.

Class Philosophy

Have students create a belief statement about fairness and inclusion.

Different and the Same Puppets

If students have made their own puppets, have them role play scenarios related

to inclusion and standing up for friends and for one’s beliefs.

Books for Students

Adler, David (1993). A Picture
Book of Sitting Bull. New York:

Holiday House

A well-researched account of some of the
major points of this great Sioux chief, medicine

man, prophet, and wartior.

Bunting, Eve (1989). Terrible Things: An Allegory of the Holocaust.
Philadelphia: Jewish Publication Society

This allegorical story urges all children to acknowledge and speak out

against “terrible things” and to stand up for what’s right—even when it

is not popular to do so.

Miller, William (1995). Frederick Douglass: The Last Day of Slavery,
New York: Lee & Low Books, Inc.

The life of former slave and famous abolitionist Frederick Douglass is

described in this picture book.

VIDEO

These ongoing activities are cumulative in
nature with students returning to them as
they view each video. They provide
continuity to their increasing understand-
ing of the themes and concepts of the
series as

a whole.

Books from this list can be read to or by
students before and after viewing fo
expand understanding of the concepts
and to encourage appreciation of a wide
range of cultures and communities.
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Books for Studenis

Continned from page 65...

Mochizuki, Ken (1995). Heroes. New York: Lee & Low Books

Japanese-American Donnie, whose playmates insist that he play the

“bad guy” in their war games, calls on his reluctant father and uncle to
help him get away from that role.

Ringgold, Faith (1992). Aunt Harriet’s Underground Railroad in the
Sky. New York: Crown

With Harriet Tubman as her guide, Cassie retraces the steps escaping
slaves took on the Underground Railroad in order to reunite with her

younger brother.
Wintet, Jonah (1991). Diego. New York: Knopf. Distributed by Random

House
This exquisitely illustrated book discusses the life of famous Mexican
artist Diego Rivera and the ways his childhood influenced his art.
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Distributed by:

GPN Educational Media
P.O. Box 80669

Lincoln, NE 68501
Phone: 800-228-4630
Fax: 800-306-2330
Email: gpn@unl.edu
Web: http://gpn.unl.edu
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